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1. {FUBIC

FREFFIIRICEL D0 ? FRTRBERADZEICERDRHH0? - BA
DERFBHBIIENN? B @ RETRBELHADZ L THETEERN
(%%Kién:::ﬁwyayﬁﬁ)%#é%ﬁﬁ DIFHZEICEB LT

W52 ZOXIRMICHLTEIEZLDD, BRI Yes THD, LTI
72D,

B ECHEFELMH ) A4 DR L TWAR, ENTHLREBOHARANIE -

EIINEETH D, HDHITE > TEFEICET D DIIFROKEFFORED

ERTWD, 2ok s BRATERMICENITHEREIZZ, ZoX
5 724k % English as a Foreign Language (EFL) &9 5, XEEHIZ, %FE
HHEEFOEELR—EICEDR TWD, BBEOAD, H TEHENEDHIT
WAYRPLIL. English as a Foreign Language (EFL) & X%/ L T English as a
Second Language (ESL) LIRS, EFL Tid, R THEBEBLXHIRWVRD | o
BEPERVWT—AZB I T A NS HD, FREFEE, 2RO A2 ITKGE
RESME-OME Lo TD, Lo T, ZOBANLFROKRFEEED



KERIINL TS, EEZXD,

ZFNTHE, v A2 2 EDASHLFREFEIZS L TIHOE LTV HHEN
HHIRE - TV D D,

B&E-> TW5D LWE X TE 22\, TOFEL 288% &3 5207 A F OEP
B CTHAAZBREORBENR TMIGENZ LI LIELIERE SN TS, T
AEANCTKBETEHEZBNONTELZLONDLIAS (FFVIXLBAA) BN,
RFPETHIFEOFMMNTO RV, HFEO =2 —ANBEMTE RV, KFETF
MASET 7oV, 29 LBt ic iRy, FREEITHHSOIIRIIS A T
W2V, TOZ EEERHRITHIER SR,

UEDZ Ehn, ZFRREEIILER, LirL, Fo8FIOb2 TRy, K
EICHE L EDRITNERERN, EWH 2 EiIRD, T, E5L7H
FWn, ZITIE, Z07®Il, FTHENRBFEOBELELEL, KRIZZ
DFBEET VRl TERBREXEOHTRERD Z LIT LIV,

2. PEEDRH

FRCEFELZFETOIFEEL. b P& ROVWTHOBEL, Wb
BEEBEOBAY (critical period) ZiBE T35, Z0D L5 RFEHEIL.
BEGOREBLZHRTLIL O 2 BRR BETEELZEBTEZL00, UTD
FRa 2 BHNOEZITIyes ThH D,

9. BARRWTOFE 2EFEEBICE L TE2 I, EYMTY%EELE
BT H2FHIL, FTRER EOEANZHERIRD LN LOD, XbHT—H
MITH 5, BET, BEEAEBEL T, Z<OHRABBEL LTATA RHKIZE-
oo FEBITLHEAA, BRALBM AR LN L, HiE, AV RITAEE, A
NA VR EDHEMDETE L, IR T AT EEE TEE L, &
LDFBHOKEFICETAERILIMLBFLAL I RVD, FRAEOHBEHET
ERICFIEFEEZEZZTAHLIVL, DLABHOAL LRV R LFREY TH
Za b SFEERD LR LRFEICEEZEL WS TEHBEOEFR N TE - TD T



EHDEND, Tl s BHROBBEPREHITHZ LT LERENDA,. Lo
FRIT, BABLRETS, LEICEHLOIIVUTHE T L ANERELZ BB T 28 %K
DTS2 &z L TV 5,

£, MR TTSHEMAZELSESHEERA IR —SHEERTOBEE N
TS EWV I FRLER L T b2y, #HRIZIE3000% 550000 F 354
HDHEEOLNTVDODN, TEX T ANDSEIZX200IHM -2, 2E0, &5
EEAEZRP MR OBE TH D, Crystal (1987) 1FRD L HITZDHIZHOWT
WARTUND
There is no such thing as a totally monolingual country. Even in countries that
have a single official language used by the majority of the population, there exist
sizeable groups that use other languages. In Japan, one of the most monolingual
of countries, there are substantial groups of Chinese and Korean speakers.
HEROAN O OEFEN 2 W EL EEZERHAV, £OXRMOIZERNRIFEDODL &
TERLEOTHRS, BRABRRIAO L ETHELIZLILOTH D,

2HEFEDHLVIEENULEOFTEFERIZONT, EHICROSIHE ZEIEE
AN

REDRLEAETATOARIZE ST, BRAFRTHREDEELHEAD Z
ERFHEL LW EEHZD, EIAN AANV—DAXIZLS>TE—AD
SHTA~EHEHBEEMLE) ZLEERETELLNI L THD, H255F
ERTHZERRBERELKEE LD ARVBRIE., 008 EEHTHN S E
HTELHZELERTIUEDTHDHEABNDLIDOTHD, BEL L, HHRF TR
REEAO I D S EBW e AN — 1 NOBEDOFRENTHSH,” (Cook,
V. 1991)

B MIZZATSH, BEICEHDN, TIER ST o Thiud, FHnz ko
THEFZEGTE D, ZORNOKRELZRRAT S Z LI1TE 2 5FE B/
(SLA) O bEERMFEFEKO —2>TH S, SLAITEHEWFEMEKTHY | o
TG RENEMTHBETH IO, ZiHVE THRIASN TWAEMIIRW T
RO TWD, Lrl, KORREOFHFOERO - HERTNWHLEE-



TEV, £ WL OPDOEFBEBHERBIZONTE, WTRLOFEBRFRIZHLHIEBET D

BEGONERF (route) BIEFETH, HOLUHREEINTZ "BRZ HHIER

WDIFEL., ZOMEFIZE> TEERMTON S, ZOMEFIL, BRI 5EEHE.,
FBET XA FNOREIND SRREB IR 2 KB L TR0y,

SLA FISICVER 2 RO - BRERESIRIT, ZOFRIEHR L R4 D0
FThoTz, WORIL, BREEEGMEEZ T,

GROUP I
CASE WORD ORDER
(Nominative/ Accusative) (in simple declarative sentences)
GROUP 11
SINGULAR COPULA SINGULAR AUXILIARY
(5/1is) (5/is)
PLURAL AUXILIARY PROGRESSIVE
(are) (-ing)
GROUP III
PAST IRREGULAR CONDITIONAL AUXILIARY
would
POSSESSIVE (5) LONG PLURAL (-es)
3" PERSON SINGULAR (-5)

X1 FrREREEEMEE (Mitchell, R. and F. Myles. 1998% 0)

Lo, H2imahd L0z, BESURPHEXDAEMR EOEHEE 0EG
EePEIC b —EDONEFF 2 FHRIFTRE 22 THAE T 2 2 & R ZE DR DIFFETH H 2T

8o TS, E6IC, ZOEF/IEFOTITIE. SIROBFEEEOIER L FElL
THDOETBTFET D, DR &b, BEFEEG LAEFEEF/IIAENICRAED

Rz T T boTIIRS, ©DLASHEEGL VI A THET LI B Z,



Stage 1

Stage 2

Stage 3

Stage 4

Stage 5

Stage 6

Single words, formulas
or sentence fragments

Declarative word order
no inversion, no fronting:

Fronting

wh-fronting, no inversion:

do-fronting:

other-fronting:

Inversion in wh- and yes/ no questions
Copula in wh-question:

auxiliary other than do in yes/no questions:

Inversion in wh-questions
inverted wh-questions with do:

inverted wh-questions with auxiliaries
other than do:

Complex questions
question tag:
negative questions:

embedded questions:

Four children?
What's your name?
A dog?

It's a monster in the right corner?
The boys throw the shoes?

Where the little children are?
What the dog are playing?

Do you have a shoes on your
picture?
Does in this picture there is four

astronauts?

Is the picture has two planets on
top?

Where 1s the sun?

Is there a fish in the water?

How do you say [proche]?

What's the boy doing?

It's better, isn't?
Why can't you go?

Can you tell me what the date is
today?

(Lightbown, P. and N. Spada. 1999)

X 2 HERH SO Rk R B i

LLEOEREILZEFL OFENZED L D IR A 5 250, —ETE A, £
ITBERRHEFEEBOBEEICHE T AEEEARY . 2R A2 KIEICTY
AMNDZEOEEHEZERL TS, BRI, ROREZFITHZENTE

£ 9 QFEFBELZHEWNTEY

MATEY LT, ZOBHKZ BT IR L BE



T3, S NE, BEAFFREREEOANEBNT S, 8Vid, FEH LD
REBLTANEZFEHENBRETEDL LOIBATHETT 5,
@B LA Iamr—2a Y OBHEERESRET S,
LL. ZhbH0EEBIETHIE, ESL TIIHEE THENS R 2 kD TH
BEARADEENENL T D, T72bb, BSLICKITHREFEREDFEESR
MEONDZ LI b 25, EE ORI RERITINE TS O
TR ARINTET, BSLIZBT 2 HEALFEFZEHIIMELHDLO0, Z0D
EERNCE 2 BT IZ72 X417~ Long OBFEDFER T, BXITHEEN TH -T2,
BEOMFFENTRD B BAL NI TH LD E R0
@ SLA OEBIEFIZHED L) ICHENRFFE I TOND, ZOIEF
DEMEAX T L TFEEZEDTH, FEEORELO LT A 2 AT
JE LR, BREERI AR,
@ BERNEBETFTEHITIERLEB/ LD LEEWENE,
@ BRI ERERKERHENRESEOFPERREEER/R LD bEV,
(Doughty. 2003)

3. RFEHRE

ESLICH T B EDOHRNEN D ETHIE, EFL BT 5 ¥EEFEE IR
DFEOEBIIRIV —BRERRLDITRD, FEEOREE ITRER DM
A AT D Z L THEEMEE SN DD TH D, TNTHE, FHEEET DN
A (intervention) D A 3 =X L LA, ZORTSEIIRDHBERD 1 21T
McLaughlin (1987) O {EMALHHGE (information processing theory) 238 5,
Z OHEERITFEE OFROIERE S OB R THEREESER AT 5, Fok
IRFEMTH-TH, & FIZDBERELET LN DBREN TN D, bHS
Ao, TEBOREE, BOANTIRRZ2SICE VLB TE 52138 T 5, SEFED
HELRAKRTH D, HOAEREICEAL TWARE, LB Ladidl by
HBRICH T 2BAORER O BLXIT 5, BT, WENFEGE T,
SRETFE A OFHMLBEEA IR, Thid, EETPE A OSGELEFRREN /N E

‘EUlll



W2 EIZE D, ¥, FEAORBEAEORKIL, 0 OEHRLBEE S IZK
R D, HCOWUBENZBX-EREICEL., T2 AETHEAIC. A
TROFT_XTOERIEEZETT LI ENTET, FEOHRICESLLLT
BRINICIEE 2409 2 L2720, TORRER, BOTHDBREICIIAEME L TH D
DEPNTICENTLEI LS 22N LEFLITREE D, T/, EmEER
MORAEEZEHAZEDNELVGEALALS, Jul, BB CBTAEFN
THROHIZAUHENOREZ TN THEHEL TLELD, HEN2RTBICESET
DB LK D,

& AT, SBEENIM A 2 FALAF /L (sub-skills) 2B SHh, #h#
NOMLAFNVIIHEZENRD Z LT, REIZEETETT D Z & TOREK
TEHEEINT (controlled) MREMNL, BEFHRD O LIZEHEIZBIETE S
H#Ek L7z (automatic) IRREIZE L L TEIE(T D (routinized), FHIEALIZ L -
TIHMALHGEN T D2 ARIIRIEIZERB SN D, EOME, LM rTRERIEH
BRI 5, KE, E LB L THE O, EREREITEHR
452 & TEIE( (routinization) DERLINDH, FHEIL. M T, #BT
DAFICH L THOOHA ZEH LB (restructure) L., FR{EZK S K
2D, TORRE, FHEOTHEZFE (interlanguage) ITEBEL D, Z
DERNFE TS, HEEXBE L AX/LOBEML (automatization) & [FHD
FEEE (restructuring) SHEZ TRV IREN D Z & THEBEESNEE T D,

LUEASENS U7 RO ER 1S, AMERE BB OER 2 2372 U ICHREIZARE L T
BY., REBHEOMNE O, M8 OB O Has & B4R
THZEHTE, WEHEHMPBEBINICFEEZFMT 5L DERLETDOHIE
ICHERTRRE 52 TND, FEHEOR > T HEENLSHERESEE
BIEHEIE SN L 9, FEHEAEPERMICFEBRIZITAT S 2 & T
FHRFENFEBETE DL, 2070103, FHLEEORRESY L I 2
HVENEL D, T8 EIREOMEITLI T AL BN LFEE G OMME THHA
THLZENTEXD,

]
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4. PERREFEFSOHE

Instruction

<
Practice I

IPT | ITK Acquisition in IL Access opP

...................................................................

(Ellis, R. 1997, VanPatten. 1996, Richards,J.2002 51235 <)
A HMEFPOBEIEIXOIBEY : IPT= input ; ITK= intake ; IL= interlanguage ;
OP= output ; NT= noticing ; EXP KL= explicit knowledge

3  HENIEEGOME

ZDFT ILOREITIAEZEE S input & instruction D 2 DO EZ R E L
TW5HZ & THD, ESL & EFL TiE, IhH 2 DOREITEMIZE R > TS
%, Bi#& TlX. input ® &7 instruction & ¥ EMANZE VL DIZxF L, #%HF TIX
WOGENEL 8D, KT, B2 EFEHE Tl instruction (2 £ 2 &FEIZ R
TOEROBMNEEAEDOII LA LT NTORMEEDDZ LIZRD5RD
L, Lo, ESL, EFL DWW T DHA TH input & instruction (FIH
HOWRZRE L, — T THMITZRHATLZ LiITTERY,

Input 7>5 output (278 SRR HNEFEEGREL T, REIIETDLZIET
input # 5- 2 5415, Input O—FiZxf L CTHEBEZRAIT, FOEESLELRD
intake & U TEEF X715, Intake 1T X LIZFEE B H O KFEEFE (language
learner's language) . 372 HHIFEE (interlanguage) ITHEAAEN D, EH
BLBICRTR S V- P R EHSR I, BR T DI NEHMLSiRERTE S



IRFE, T724 % access AIHEZRIRREIZ 72 5, EBREO SFEEMIT access O L~L
(Lo THBEEZITD,

Instruction [T FFEARIZET D2 HEN R L0 0 DERIL SN ERIE R E~T,
ZORENFIT. B I NIVUTHRAEEE (explicit knowledge) & L THEEE
AL D, HRERATER T 5 Z & T input FOREEORBIZEK S
Z (noticing) , £ DIERE, BEHIZIEE LS Z & Tintake & L THEEEFIZZIT
Anbnsd, FRIMERIT., FEHEPN L FLEZYTHEBEHAZERSTS

HEENTETND & XL, BEE, PRISHERIGEAANL SN D Z &2
bDH, Elo. HEZEL TFRERKE 2> THHISTERRICHZANL O
2Z2EbH5H, IHIZ, FHHEMIIEL. TOEANIEFOBELEEL, %
ETICHEIE, B EZIMA, B LZERMERLR EZEH output & L TEM
CEBELTERTBELEL D,

LI, ZOBEOERZRBARICOWTHRIT D,

4. 1 Input

SEREERICIT T 0 RBEOEY R nput (ILATH D, BEEATRERAD
(comprehensible input) ZAEFEEHEOMLENO>+HoRMA LA TEIGE LT
Krashen (1985) @ AJj{iat (Input hypothesis) L <N TWbH, ZIZT
(X, EOMHITE B2, L L, BEEATRER ANINEFEROLESRMT
H5, Input lTHFEFICEDY A=Y, LFEELTZ) —TAL 7O Thog
Ebdb, Bid, HETX LB/ +mMNSZ L THD, FRTHLEDLD
WU DR ATRE M AN NS5 2 LS RED, 2 ORITE L, FRAAH
P34 (Interaction hypothesis) (Long, 1996) TIXBEME n[HE/2 AT AR &
WL CHRERICIEMEESNAE LT, KOIHICEET S, FEHENE BB
AR, $RObRAFIIMbD 2L THFICEADOEFELVERT LML
5L d, ZOFRIIHFOSHEERICEBRL LT, TOME. B
DU G- T- X 0@t e, BRER ALV Z<ETH 2 L TEHEN
XD, X1 Toutput N5 input D FHFH~ERETREIIN TWADIERL EoE



Rz RLIZLDTH D,

4. 2 Noticing
HALZ L THLHR, input (TT N TEHFIZL > TEIR (take in) b

DT TIERY, Input DTELZIT L ODHEFBERIND LT RTHZ

EMIGEIREIZII RO O D, DR RIEE L ITFEE BRSNS TREMED

mWinput Z REICR®ET L5 LTHL, FEHECZITANLN D input 1X

intake & FEIXAV 5, Input % intake (228 2 5 121 input F O FFE D E KR - FERE

HREICERZMT. BEHL T EBBR2BEEZLETHDL, e

noticing (Schmidt, 1990) & PFESS, Noticing (X, FEEMLET S input FOEFE

FELBCOTHEFRTOMETHIEBOSHEEELHEL, 20Xy v 7%

BT D2WETH 5D, Noticing 8 L CEBPEIZETH2H L WIERA BT

DA TL D, Noticing ZE U &R H5M L LTROBEAZETHND

(Ellis, R. ,1994)

O FREZEFE (task demand) HFFE DO SHEREIZEE LT 2T VLR T
RDNE D RRREZ T T 5, Van Patten O A S ALEEPEGE (input processing)
L ZORICHRIRILE 525, B2 DAV R8T, HFEOS
ERRICEEE BRI RS2 VEEICE NS Z L THEEEIEED
Frfoa s L, AR E L Cinput 2% intake £ 720 . SEHBICEBRT AT
D ZOEmITERT D, BRTIUTIRO X 51272,

Input— intake —»developing system—» output

processing mechanism

!

processing instruction (VanPatten. 1966)

4 ATLEEAE

@ HE (frequency) AJJFOEETEDEFEH K CHBIET S LHI2T 5,



@ BAEME (salience) & DRFEE THROMBNT. 0. v o F 7 TR
o B TANEBENTES (input enhancement) ,

@ FHAAHRMETE (interactional modification) = I ==/ —3 3 IEEL
EXROBRE, DRMICT ) LDIREMEES LD, TOBIC, BED
FUZFE B OEED AT b D, HERREEZ—RBUICKD X 2124
Fahbd : I (repetition), PAME(LEEEE (clarification request), HEfRT = v
7 (comprehension check). fE#F = 2~ (confirmation check). SV E L

(recast)
® BITREVEEA (explicit instruction) HFiE D B FERHEIC DWW THIREIZRLB LT
AR AR
72%. Gass (1994) (X input & intake DT input D S FEHEEIZIEE Z [T
B COBANER & OV EF S 415 apperceived input & #F1LIZ#HE < input O
BERRNA D EHE XI5 comprehended input D 2 B 23R E L TV 5,

4. 3 Intake

FKEDONST (ENPBEMERTER LNV TZELTH) IV ESELTH,
ZOZENEFEHRICEMT DD TIERY, Input DEKRIERE ORI
RAPZEEZT, SORL0BIIHEA TEFOEGEN OIS Z & TR
BICEELATRRENSAEL D, Intake X2 DK ) RKREOSEBEHRZ BT,
Doughty 1T intake 2R D L S ITERZRL TS
Intake is defined as that portion of available input that is selectively attended to
and extracted from the stream of speech for further processing. (Doughty. 2001)

Intake 2P ZEHEARTICB B SN 2BBITITHTH 57, EFEBLTIHE
SRBERICBMPICERY ANON T O TRVWETERO—BRR LD &
5o TXV, VanPatten |2 LAE, SBELHIFEIFEER P OB R EFTIC
HWETHEITEREMALNLY, TRISHEOURICEEREZFISEZTZ
EHdH D, Intake FOFFEE D 725> T acquisition FIEEZR & DA HE S FEICHE
HFANLID,



4. 4 Acquisition

Acquisition ITF R EFBERIHT LWEHEERLMHSPADBEETH D, K3
TRENTWS L 912, acquisition IZHBE SN~ KIT4°5H2 : O  intake
DEBBEFREMELAND ; QW RIM#E L FREEIHAAND ; QPRI
FRDSHEE 4 U CRPRHEERICAER S, FRe R L k- TPHFEFEICH
HAANOND, PLED I SOBEBEONTNDOHEICEL, FEEOHRSEDORE
EEMIIS U THAAN DN A ERIIBESND ; DFHEROMRELTHE
IS AAN D, REEORBEOMEALRO LT, BEOTHFiE+ O]
ERWTRELZRD, ZORFEIHTLFELEFONICUTL > THCOHHE
R (=GR X VHEZT D, HDOWITEBITBEEEZMAZ 5, (REh &R
FLTH UVEBR AL TARE T A — R 72852055,

EFRO~@ ORI THM I -2 E BEEIZ >V T Pienemann (1998) [XALHE
Al HEMEEHAS (processability hypothesis) Z$298 LT, SUEHEH OEBONEKRME
EEDOHAERO LS ITBHT 5, SHEEMITERMICE S OETRER 2 EH
CHEAE LRI R o2, ZOBEIIEHOHERIIRE AL RS, £
Db, REAYPITHE L TW D KO BRRBEPATH > TH ZOEHIERIZ
T HEAEOBHEMEDOBE NS U TREER R > T %, AFEOEEKD-s i
BB TESICER/ NS DI, REMIZIFEL L T D 3 AFRBEEERED
B OEHEER-s ITEEPEN D, ZNIIATFOEEIETRIL4 8] THEE
DEFEMZ L L) BE—DHNEOBRIETH L OITH L, B OFREIT
AR DI H D EFEOROFREZ Y H L TERFEANIBIHEE D & v D HH
REMFZRERT 22 L8 D, 22K LT, BhaniE HEEEEEITE HRAABERE
WCRERABHEEZRTZLITRD, T, AFREEWERAWAZENRTES
FEAVEGNEAER Y EHEICBIECX R VERENAE LS, Pienemann i3 S 3E
HMHOBEARE SN LHEA~6 BFSICT. FHAED ZORBEIARA S Z &
TIRFBIZEFICEIVERL TS EER D, BT ZOHBIESWTIESE
DONERPEZ TR L2225 6 | AsHBR LY T N A LT R > T8 A D b B v
AEMEREEE (teachability hypothesis) Z1EZR L T\ 5,



4.5 Access

KEOAI 227 —3 3 VOBE THRESERRZ EORESSIZAVWD Z
EMTEDLDEZTFTHETHD, BRENEWEBIZE access IT—BA S
T, BERY (automatic) IZIEFEIZHWD Z N TE S, ZHZx LT, B
ik L CIEHEICEE (controlled) L 7Z2FAVIETEA T 22V IHH 1T access 23K
BEICEHE > TWH R EN 5, Controlled access 75 automatic access -~
Bl& EF R NIERFE LI 2= — v a VOHBTHEZD KO IZiER b0,
Access 13, ERORFEMHEMRLE T, kFTLRBRENZEOBEGREICAY
HIENTEDL LW AT fluency & LIS,

Access 1, EHHBE - HR X > THEEBTHZE0HDH, HLVWAALD

HESFETIHRD £ ) ICGEE D DICKRBOREREZANCE L Lo A —=F 217
I BEEIZITMEN < 2o T LFE I Z L access DR[ZEME (variability) & #95& -
TW5, Access (IR, BBAEKT 5, X3 T output 205 access (ZF M0
FONTRANISHERBROEEMEZRL TW5,

4. 6 Output

Output (XIS FEET - B D WX EFEHARZIC L - TEENTZHTRMR
HBREERT 5L TEASNLIEETFTHORESLTH S, L, output D
ERIFANR Lz L 2 input & L TIERA SN Z ER3H D, MA T, BiRoD X
9 1Z output I T acquisition I[ZRMESFL, E /o EHREBRZEID Z & Taccess @i
B EICEBNT D, Output (IEFEFEBOMRROAL TR HEFERKI
HERT74— Nyt L, FR2IOICHLEDSFEH N L LTHEAW
TwW3,

Input ZEAR U CTld7Ze 5705, FIERIC, output D EHEM Z @I 2 48N
»5, Swain (1985) (%4 F & @ immersion programs D f&HE 25, Krashen M
FRAR FTHE A /)P (Comprehensible input hypothesis) (2%t LT, EEAZRIREH 7
Mz (Comprehensible output hypothesis) Z ML TW5, ZOHEFH TILY A
=T EBICAY =X T ORBREERT H, HETANERERTDH L&,



SOER IR E L. OB DWW TH D72 Y OG22 T CREEL KT 5,
FEEDFEFICEM AT, BCORF=HESHEERRNBIEL2 2722 & 05k

WEN, EEBEDT 4 — Ry 7 2B E2I0E, BEAORHREZETETDSZ
& T acquisition MEES LD, ZO LT, SHEHORRNPEFEGLMET
& Swain [ FET 5,

4. 7 Instruction

BENKFER, & VDI EFL ORE T, #EIEbo TEEa&E %
5, HEME input OGTRIC 2 2 L RIEFIC, SEENICET A FRE2FEE
WZHRHET B, T DO%E DITA % instruction & MRS, Instruction 23 H5E Trhe S 4L
L%E., EEERAORHTH->TH, BEROHSHE®RE LT input OHERE % #
P& 5, 3 TR instuction 7> & input (Z[A]7>> TWH DX I D
ZEEET,

FKEBHFGORELZED, BHLEET S, /2. BREIMICAT
EEEEEICAVDIENZLIVEV LV E T & EIF5H, Input 05
acquisition |ZF 5 ELFEFE ICHREOEHBBRITIZ—EDNERMEDR & 5 T & 1Hl
WLl ZATHD, Instruction iX Z DFHFIZNET HHEY T 32 (built-
mxmwm)%ﬁﬁzkw&wﬁ FEFD TR E D BB & e B & Nk
S, BALRYEESm CEIESERELETIFEEIEA LS X EFTT,
Pienemann |LRTA D X 512, FEEOMETHEELV L 1 BEREATLEZA

CHHLEREHLHAD I L TRELBET HH, NTHNLT LOEMOIEE
AR L THEB IR E 2B, FEEOEBEIZS I LW IUEEE O
RO B M 2504 U 7= B8 rTREtE#EER  (teachability hypothesis) % #&2"E LT
V% (Pienemam, 1998), X 3 THRMIZAFHNS EEEGIER L TV 500X
FEEOBREREIIEE LICEB OREOAEDMEZ R L TV 2,

TNTIE, FEBOREY T AZALER L 2R SUEREITHR SN D
NRED, BRATIBRTHSH, BHEEMLTEEN721H B 1 acquisition (2 E
O 72 s BURROAIRR & L CREMBICHE £ D RakiT. Ao FoEki s L

Instruction |



TOANN DT OFELZERICT D, FIEO noticing DA TH D, EOFE
R, AHOEBWEEREICEET 52BN ML, intake & L TEFEHEIZZITAND
NDAREMENRE D, Input ICKEICET S ESL ORI T T, FHENHEEK
(T D input IFEMIICRONTE Y, ESRICEHIN TS E/EH
DL —HIZTTERY, TOLHEREREHW LIV OREBEEETZHEL S &
T oG, —EEEEORZEER &IBRR . Bl 8T L D UER R
DB D, WhAR, EFLICBWIIFOEEMRII—EEE 5,
SHEENICESEY CREBEER eI 2=y — Y a VPLOREETLERT
HULENRBD, ZTOLDREBEEOTTIIYA, FEFLIaIa=r—a v
DEHIZEBELZES, ZORBR, ZLOHRE, SFFAPBHINSEBICRD
NHThd, HEROBZICETT 23 Ia=Sr—Ta VIFEPIC, BRICSTEE
BRICEEZMT I LI FETOEREESHRIIRAZ 61D D,
BRI EY R S BRBHOME L ENDL Z L TP EEDEE X EMZSHERE
T 5 E EHIEHZOLONRMBICERT 5, EEHPICHLERORZS LB
LCRIROMARTIEIE2 D H 2 L TEBEGLIEET 5, b2, &%
OBEMET, BEEHPIZBEIN - BEFRIIOVWTHEL, LEDLNL THE %
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