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A Review of Research Trends on Teachers in
Collaborative Learning:
In Referring to the Special Section of “International
Journal of Educational Research”

Keiichi KODAMA

£

K>, TInternational Journal of Educational Researchy #& (2019) DFi£E “The role of teacher
practice in promoting academically productive student dialogue : Past, present, and future (“ZR1912
AREM 2 EGE DN GEZ T 7 D DBET DO KR EoE—#Ek, BlfE, 2 LTREK) " 282 T,
B 2 IS BV A AN BT 2 e Ehm 2 B 5 2 L2 HINE L, iz sEick iy 3
AMOBRELHEMEIC OV T, BEEIMEHI LTIV 208, WIEALOEES ity
5 LIFFVEGIRILTH 5, AREEZ, WL A ICB T 2ZMoRENCEHL, 7ar b7 v
FT—L LT LTELS DDA T — L DHEHRESBOBLEEZFANT2HDTH 5, FEEICIER
InrwETlE, (1) 77 /70y =28 L EEA~DORER, (2) HEILREEZ L2 2 BhOE
MPEBHFEBREE OB 73, SHOBREDOHLR E B> T, 2206, FESICEGEEN Ao
FRELT, (1) ZEOHMEICE T 2 TEAGEYE) €7 VOB, (2) Wi 222 E o 5
BT MR, (3) BEHARICET 2 A6k & OB % 15 L 72,

1. FU®IC

AIIZB T, BHEREE D ZEREOEERNRFORRET 2200k E LTHSE D
FEEPEABELRONTE L, ZOEBEOFERIZEL, KIFFHED ToHX@8#EEE (eg., X,
1912) %, HHFAD TANZXEE ) (e.g., S - FIEHH, 1962) & v o7k R LSz b DM Y,
FHUEDOH 7z B IZ X > TRABEIN DL H B39, E 612, M TcoHEE (e.g., Johnson
et al,, 2002 1M - MEJEGR 2010; Slavin, 1995) 23RHAFN 5 2 L2k > T, WBINZRYEE DOIED
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TFE S04 EZHETw5,

B4 75 BlGh & HEDPEARR S T E BB REETIEH 205, AGSCTIE TR 22481
B 2%, (CEHT 2, W4 E3 3t E BN ER L o URH T 24HTH 570, ik
FEHEOFREZED VLI ICT LI ENRkOeND, LrL—/T, BEIINEEEICENT,
I 2Tz EFICZERUI L UbITTh v, FEEPHEYNGES 72012, BHTZHIIET T
FEHEIET L ko ons,

) LRBETORERRD 515 L, HEOMIEEDLSEMSI N TE % (e.g., Cohen, 1994;
Kaendler et al., 2015; Johnson et al., 2002; O’Donnell et al., 2011), % 7z, @I 22812 8 % 20
DN OVWTDIREE L LOLERELTITEN T2 (Gillies etal., 2008), L2>L, #% Dl
W72 DR DO ER & HRT, it 2 32 2 T 2 BN B A %2 4 TRIFRIZED» L% v,
Z OfFFED—212, HARBRBEE 2232019 FICHT L7 THROWHRYEE) 18T, EAO
BT 72 28 O SZREIWFZE 2 BEEL L 7270 (2019) ©b, B2 F I 81 2 # >\,
RT3 R=TH 2 ) LOEIFI3 =277 Q%) DRMICEHE->Tw2 (BFTIF13D
FLEERFZE DN ST B),

ZD X9 xvh, 2019 212 TInternational Journal of Educational Researchy &% (LUF, TIJEDy &E)
IZEB W T, “The role of teacher practice in promoting academically productive student dialogue :
Past, present, and future (Z#RJMIZ 242 E R 72 2R 58 D WG % (e § 72 & D Bififi D G b o B —i 2
BE, 2 LCHRR) 7 LIy RE L E N, TJEDs 35k, A %0 7 77 8 —DEB T
BOTEM20%NICAZH48ETHS Y, 29 LEAAREICE T, B4 81 81 2 2

HEDE (D2 IEFHE LA 1525008 LTRRILET 2 EE26015,

AREDTATH 6 KI3EDFEM L, Ik S i XX OBV 7 b O TH 7012 ATE D,
COREDRGZTA VR FPORESVEZ S, LL, ABCAREDRFEZGIH L 7RI,
EHROWOHEETE WY, AIcE VT, HINZEEIEEOERBH Y, X512, HHETKR
DStk (e.g., TREHERHES, 2021) bHEAL-T, WHEINZREEICIZE SR 2BLPAT 50
Twb, COREZID LI %rs TR ZaEE BT 2800, 12B$ 2780 @) 25§ 5
Tk, MBI B 2N IO WTHFERIL R Y, AEREEED TR E L
TREREEVPDDLEEZONS,

Z ORI TIE, TIJEDy OFiEGLSH “The role of teacher practice in promoting academically
productive student dialogue” Z ¥ L 22236, iz 3o &8 280l OWFseHyia % 3§
52 EEHANET 2,



T 22 22BN 3B 1 2 Bl D\ T OSSR

2. [HEOBIE

2.1. HEREDER

AEHEIZ, =54 FY 7014 (Webb & Ing, 2019), ## 5 (Gillies, 2019; Mercer et al.,
2019; O’Connor & Michaels, 2019; Palincsar et al., 2019; Webb et al., 2019), 2 X ¥ % ) — 1 {f
(Erickson, 2019) THER S 17z, MEEH L, WEINZAEEICE T 2 BHETOREN DWW T/
%% L C\»% Noreen M. Webb & % O HL[FHff%i# Cd % Marsha Ing TH - 7z,

Webb (3, AL 7 4 N=7KERY VLA AKOGBER Y ThHH, HTIHELHETH D,
Webb 1%, 2% v 74— FRETNINV—7EEHICHT 2MATHL S Z2HEE L7 (FBEHE I
Lee ]J. Cronbach), #F%e¥ v VU 741X, FEREICEEZ 5 2 208 5RAEOME/EROE & 2
DB EELAT HER 2% LT\ (e.g., Webb, 1984), Z O Hrciglgia5 (help seeking) O EHIE
PEICEHL, ¥ %) 7hilih o 13RO H I BB 2 B EEOE IOV TR L TE % (eg,
Webb & Farivar, 1994; Webb & Mastergeoge, 2003), il & 2 >7-Di%, 9 1 NAOEETH 3
Ing L1T- 7% TdH % (Webb et al., 2006), Z DfF%IZ, 12AWIRI OB 2228 70 25 L%
FEhi L 72 BE BT EEERLOMAFHOE &, BETOFRGEDOEOBEZ R L7 bDThH -
Too IMTDRER, BEMOBRE T DOHREEDOH IZ A HERLOMAFEHOE EBEL TE D, HZ,
BEDPFEOBERZ L H L, B2 DF%Z EZ RO L OIFGEHTBERHOTWS &, AEEE LD
MEERIZE W THHEEMOMOIERR, KL L OEER (eg, AL THATKDE) 2
L Ront, ZOMEEFENE LT, Webb IZFAFERHGDOHFEED X v oN— &Iz, 4
BB T AHEEMOEIICOWTELEED, HEZEHML TV ZE 42D (eg, Webb et al,
2009; Webb et al., 2014)

Ing 1&, ANT7 A N=ZTREVN—H A FROUEBFZTH Y, ENIBABELHETH 5, Ing &
Webb OHEDT, AEFICEE T 2 KB AEVIZE TS5 2 4% L 72, Ing HE& %, STEM #
HICB T2 EEORPIHEL L2 5 X = A L% (eg., Ing, 2014; Ing et al,, 2014), E&HSY
WD Z Y MRE (e.g., Ing et al,, 2020; Ing & Webb, 2012) 214 LTH 5, £ T,
Webb IZHR 2 &, W@ 2 2B P EA~ OB IZ NS W E B WA 5,

DIF, =74 FY 7L (Webb & Ing, 2019) 1Zify> T, ARREEDHH L MEBIL & HNZ R T,
%3, Webb 5121%, #EHERLOMFENLEEZ, ZOEKENFIHEINTETCLEY, ¥EE
DIEHRIY 722 2N % A B O BEEN D W TUE IS ANED STz & v ) FERIL D S -
7o Z ZOARRIE, EROMEICOWTHEHEIC O > TR L TEL 5 HOMRE (T —
L) EaAXvT—Y =B L LT, INEFTOMDMAL, TP SDREHCOVTRTIER
HiE L7z, RIS, (IS2ERIICERER 2N GG 2 RS 2 DD, 2 LT, HAH R 2056 2 e
HET27-ODEMENETEEZF LD LEZHNE LTS, 618, FEHELLZA T L H%
SRS B TR EMORELIT> T 5,

DUF, BEIC 54 (F—2) DiMEBLFaxyT—y—0mEolEz, AMOMEE L DM
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OGO T, MBS LN T 5,
2.2. Palincsar et al. (2019)

Palincsar et al. (2019) 1%, “Braiding teacher practice and class-wide dialogue: An historical inquiry
across three sociocultural interventions (FAiDFEEE L 7 7 2 2RO FEDMEAIAA : 3 DDA
(LI A% & C BIERINEZ) ” #HE L 72, 2 D% Tld, Reciprocal Teaching (A HEMIEILE,
W H 2% RT), Guided Inquiry supporting Multiple Literacies (GIsML), % L T, Welnvestigate
D 3 ODIHREDHAREHANL TS, ZD 3 DODNARPFAEIZIE L T, Lev S. Vygotsky 1283 &
N5 k9 B UUINERIZE D W Tw S, 2F D, MADFRIZEANERERZ R4 ICHLL T
W ZETELEZbDTHD, Ll 3 oD, ZothalaikEE LT, AL HEE,
HHEE O 2 EBELEEHZ b OH D L LTIEDITTw 5,

SHPA¥%F Cdb % Annemarie S. Palincsar (¥, 3 34 K%:® An L. Brown Sl 2z ° ©H 2,
Wt DL IE, FEHE TH > 7% An L. Brown & F3# L 7= Reciprocal Teaching (A FEMEIZHEE,
H#EzE RT) 64 TdH % (Palincsar & Brown, 1984), RT %, 10\ 7 4% MR,
Oy, @ERM, G, @FH LI 4 DDFEIHE (X & FBAMHEE) 122V T, IFLdIC
BEIDBET NV ELTINGDHERL, RICEHEER LI NS OJMEE ZR TGRS HZ
B9 L) bDTH S, RTOME, FefRAEH 1 L 7o fth, T nNLT 22 LT7r0 =7y
T b KA DHERE S At AT, BT (2020) 23 RT OEEAMALAZILR L T, EEER (Gfd)
DI D BRI H I D RIG L, FEHEORL Rt NI B TE 2 b0 & LT, THHEHE
BRI OB, ZREL Tw 5,

BRI OV TH 2 RT TIE, IHOHE, BRIIL A BITIEBT O X9 B REH BRI
Tl (a) FEHEFICEZZFHLIHHT 2 X IK0 2, (b) ifimd E LIRo 7RI 512 B1E
T3, (c) FEHEOEHMZHRICKIMI B OICHIET 3, (d) g2 DRI ZE Il
Me2k9ET70LT %, LoL, RTE THER»T By 33y PV RERGEICRA 8D,
FRLD 4 DD FUEAFEZ I PN L TL £\, 26 DI E O IAHEBER OGO L 6 i
BZVEESEUTLE LML TWw3, 29 LAHELrS, RT DRz IEH#ICIEA 575k
L T, R Spiro 5 £ [ L T, WebX— 2D X F 4 7EE S X5 L (Teaching Text Making
Meaning: TTMM) ZB¥E L7z, TIMM %, 1007 —< BT 2742790 v 7Z2EKL, #
fili7- & O RT FEE LD MR Z M L 72,

RT DR DIFETH % GIsML 1%, RT ZHEHZEAKE I -0 T, UMTO7TuwAn6%5,
DBRZE © Wi AR BRI L 2RI/ 2L — 710 B 0T - B2 )R L CHNERHR
~NOHRZFED - LOTFHT 2, @FE MV —710B 0T, FHIZBRIET 5 720D FHEE - @l
2119, QB HERRZ/ NIV —7 T L, LVOEREEZEZZID ANEh o, PRk
T3, @GNV TRONLT = PERE, 77 ALK TOHEMDET BT v — by
EHEN S HEREER A BLICHIH L, PEEROMMELZIT I . AL, miEfb (2006) 23ERO TR
D FOMEREE ) ICBWT GISML 231 L Tw» 3,
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GISML OFiild, FEHEDFRA L MEZ2IA L T 2 HFA 70 AICH b, 201D,
BEiOSARE LCE, FEEVPHIGORREZSHENT 2 1ChH > TOFEHEPLAI 2= r—2a V)i
BB ons, FrC, L FEEDORND S, BMOTIELZFEOT 59— L LTUUTD
L) RbOBRMEINT VS @ (a) KEGOHEDOIZR (b) #7227 7 LDt () & A DY
Lo, (d) #FmoMzE<, (e) HOMWEBEE LToRE Y, () RRENEEO BB OMHET &
34, (g) FrEDREEZOBEMS, (h) BEECREHmOSE, () FiREBRLoOBEDHE, () #iGe
A D,

BEDIIETH 5 Welnvestigate %, FHEDHINNT 277 /0P — It X2 RICERZE
VT3, ¥RTRES ST 7 /7 ny—2MuB@idtoickiisncssd, 77/ ny—%
Ih Az 2 &0, M ZaEEIc B 2 BEMORENC ED X ) I\SHET 20, BEIDOHEERST 2
/aY—=%Hws LTl L IchEbd 2 IRIEIN S, 77/ 0 =3 ED L) K
DEBZEHELSD 2 CIZHET 22, TV L 2@ EEE R OBEINSRE L P X 5 1o
HAEMRT 3200220 TE I 6 222 T w72V, Welnvestigate 13, 29 L 72 53EICELD
HEHELTH 5,

Welnvestigate Tl%, FZHMOBLEICOWTIFHo2MAZ2E 5 N Twiawy, FEAWIZIE,
Welnvestigate d GIsML IZ B 2 HOFRER ORI E FAKOFHEEZ DL WA Z I TlEH D, —JF
T, PEENRRNVFE—SNEBREZMHTE 2 L) BRIk 5, ZoEHIIKE
v, 20RO, PR EBBUEOHGTIE, T/ uY—3HEMoRb Y I3 s, B NA
TH5ILETT 7/ uY—PREIIEHIND L)1k 5 EMEDIT TS,

RIS, B mERECIRICELED TS, 1L, BEHE 7077 LOKEIRD 5
N5, 2LTH2IC, AV F 270 LIRS, FHOOESEZKY, KB 2 AE 12 BT 2 aH
DTSR 6N B, H3I, 77/ uY—LHEORGE, 77/ Y —HEOKENCE 2 %
WHOWRIRO N LEFLDTVD,

2.3. O’Connor & Micheals (2019)

O’Connor & Micheals (2019) |3 “Supporting teachers in taking up productive talk moves: The
long road to professional learning at scale (ZEEEMNZ: b — 27 L — 7% ED AN S EKATDSCHE © KEE
n7u7zyatie TSV IANOEVWEOD) " E2HEL, b—2L—7 (talk moves)
EE, BTN BEEZERT % 72 O O HifliZ 2550 %51TH 5 (Michaels & O’Connor, 2015), i
212 TH5EZ5T (saymore) ] ZDLF—24—7 (eg,TboLE->TAT)) ®, HHmOBM
L (press of reasoning) | 2D F—27 L —7 (eg., "H¥EZHIEZI-D?,, TEHUIN 2 ) % HfH
BHWS LT, FEHEONGEZFIEHL, AYRHPLaI 2= —v a v AX)LOER, FHH
FRICED 2z et %2, Zo@mETIEX, b—27Lo—=7 BT 20O ENII%E, +—2o—7
ZROEHEOEE (F—2 Y —L) DPEEFICE2 282, F—27 L= 7% 2 HMRERIC
b 5 HEZ R LT TV 5,

ZDiwmEDEHTH B Mary C. O’Connor (R A b v K2FEDH$Z, Sarah Michaels 137 7 — 27 K
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FOEZTH D, b DRENLIIZEIE TY 7+ 4 > > 7 (revoicing) ;| TH % (e.g., 0’Connor
& Michaels, 1993), Y 7'# 4 > > 713, S&ROPTH 2 FHEDOHED 2 0 IFESFHEIC L 25#E
KT 2 IAFETH 5, Hl2IE, TS FTREYEZEC TS NLDONRITAR LA D rE, KT
BARL VR BICR o7y EFEEPRS LRI, T2, TAR LR DL E, L TLE-
TR ot Bondh LHAPINEL, THRL ko7 EWRHT L, ZoKD, Hiio
IBEPHEED) TA A I THY, TDVITAAT YT RELT, FEHEOHKGE (BA) 237 7
A TCDFEMCEBOWTMEDTSNE, VT 44> IZHR 5188 (repetition) Tid7Z <, FEah

D, Wb, MEROHEDGE X IRE #& (Mehan, 1978) 1230 & T2y, IRE i
DE (FEEZFOFSINT 2% S D) 1cH 7283 ) T4 v T ERIL, VY s A
Y DR BRLORGFECE A, LBMEZBED T 500K 5 L LTUIED T, K
BT, i (2009) 25, HAD) T4 A4 > v FPREOREL L W IH TR LFHICEZ
il w5,

CDOVT ALY T RFEMELT, HELELIE =7 L —T7TDHENEBEZIET T WL,
Vygotsky DL SUUINBIR D & 912, FHEEFSMITAET Tw 2 L2 8, Bifio b —27 L—
TOHEMIZ 7 7 ANDRTOYEFEDONGERN 2 AESIMCE W Tlio THEIC R 2, X, H5
BB OFGEPMBOEEHE D S TEIGRY & kg, B S EB8E AT OHERD 7 7 AND
HEmICBLWTlifEDH 2 b D & L TR 206 Ltk (Gfilc, BRICEE I LRI, A2
DHEFHOMifEZ B 720), BHED2 I 22T 4 L L TOMEEZRFES 50, FEERL
DRFEELZD L) RBEED — 27 L= T DERAPARE RS,

AL b= L=THEPSRDAT Y 7 & LT, HBHRI~D =27 = VERHZOWTD
NANZEZEED TS, BIN» S ESE 22T T7aY 27 b - FrL vy ERERANA
TRTTNT, T Fa—ky VHF 2L —D4EED S THEEDR AN LT, b—27 5—
TORARZE AR 275 E1HE LT, ZOR, BUAR7 b 3R 4 ICEEE R L oXGEE2 BT 2 7
Tu—F 2T LI HD, FEREON LRI,

LoL, 72227 b FrLvd)id, b=V = UADOHNALNDOERA (eg., Kz 77
Yz k- FrL vy UAOEMEHFEIHEEZZ T TVik) BXbokicd, 7ur7n6t b—
7 h—7 O, Z L RN EAOFEIowTIE el cE ko, 22T, 3HMEE
V9 R e MESEERAF TS o BRI O L L 6K D IRE kG O B BIZ D) %21iT-o 7, %
DFER, RERRERGEROEDNENS LT SN, ZOWFRIZHEIER L U C¥EEICS 2 2 8% %
WHHI L 72 ECofERTh -2 26, I3 HMTS b—27 =70 25EH I k- T,
HEBBON EANEBENZ RO T05,

Ihsn7uyzy b EEEROMSREZE 2 C, b oL, W7 7u—F 0k
MEBETE ZHMOBEMEZ VBT T 208> T, ZDOWFERITIE, B DI
WCBOWT =7 A—=7EBINGEH I N WL EREEH -7 (eg, BFEL T7 1EFEHTT, L%
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Sl LT, & T, TREEZLEE>T0EDTTN?) LiRETLHE, VU7
ALY TBRBEDBOHETY TA A v 7% LTw23), =27y — L idEICREO P2
2avryy OBEOPTHEMI N BENH 5,

ZITREDWMOMAE LT, BN —27 =7 %MHHE L %2 X9 BERPsHA D dIC
F=27 L—=TIDOWTERI L ZHOIAL Z L2l AL, BT EFEC vunk
W2 ERMEL, FRMICEEN RO 4 DOHABEIC =27 Y — VO ZHOIALL, 4
DOMAHBZ, THEFIMPrEOE, BERY, XSIE2I L), TEEFRLVAGICHEE
HH Ly, TRENEERZHEZ 5 L), TEBEEL LT, fEoHtamIcHNIToI L) TH S,
NS DOHEERD -0, EARTEDYH 2% E 2, ZOFEICHIET 270D X I & b —
7=z v s RE D BETY 5 BPIERTE 2 FEhi L T 5,

W27 b WEEN D A TOHEIE, =2 Y — VOEMERFEOEEETH 5, 2D
he, BMBNBEOREDOHRTr— 7y — Va2 AL I (b—2Y— V2 28HET 20
Tid% <, REEDWNARSRICE T, ISl ) ER R DD, & OB ) B H & D h 2 BE Y
52L), ZLT, WMz MEE, o ™ ~ev 7 9522 RELHFEL L ThEDT
TWw3, MAT, "XRIEAREEE S 2 5 4 (Next Generation Science Exemplar System: NGSX) |
LT, WNHRDYEE I N =T 2 T R-ADYERT T v b7 4 — L6 7 ZRERIAHEET©
DHEMEFIFEIC O BT L T %, NGSX ORIRBGEEILHETHTldd 273, HMOAGRPER, Hik
R 2 FHTHEOFIA TIE, NGSXIZ & 2NN I N T 5, BifElX, NGSX DAHE
AN T, HUISORPADB ORI Y — 5 —% THAGMEEE 7 7>V 7—%—) ELTHERTAZ LIC
HEALTWwS,

RIS NHEE LT, NGSX ICB T im0 EZ2aHili¢ 5 2 &, 20701, #Rahia—T 4
VIV —VERKET LI EEBF VD, JIFET, HEHKECBITS =7 L= T ONED TS
5, b= b6=7%Y—nELTHMT2ILDEEPRBEE 2 LT, F—2Y— LRz
SEOHMMEFF R DR~ 7 a7 2y v af )b« 7=V OO Y 2R L TEL, i
DEFHIGE, RYIAOWIRETIT> CTE R LI L~ A 7 u B E@EIC D AT b RD, 2
PHFATHL &2 bIdld TR L Tw 3,

2.4. Webb et al. (2019)

Webb et al. (2019) 1% “Teacher practices that promote productive dialogue and learning in
mathematics classrooms (7D E W TAPEN 2 05 & B2 18T 2 B0 FEE) 7 %
L, ZOMHETIE, 21 TR LEK IS, Webb OWFZERILAEEHE OM AN (R SIS
D6, BhOBRHNELEL TELFMERLL T2,

Webb & &, I %A H DR 2 D 5 7 0 DA D% #M %, KRE L B0 Se D%E) & 5
BER) KT Tw5, "HBofaoikE) KT 482l L w5 (a) HBfEED
Wi 0 SV —7'7 — 7 CHREINDITEIOFH, WALV L —=v 72179, (b) 7L —
TOM AR OREL (H LRk SN ZIEH)  FEFIC/V—THNTOREZMNE L, FET
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2R D SN B FIHARER & o 7IEF 2L T, (¢) ZV— 7O : HERIRE S, BIfRMEICHED

TON=T DA N=2WET 2", (d) BEEOTFFA v A —TF vy FRiin &z ek
B DEBRFEONE RS ME G ST, £/, THAEHREH), 2%, EBEoEHDOKAIOR
LT 4 052 L T2 (a) NIV —T DN EER O RS T « E 2 A
TERICIANTC, BRIEHSDETAEZRLIED a—=F 7 L) LTHEL, A BEoT24 %
CLTwl, (b) AN —=TORENDIA - FLEER OB 2 B2 L, ERNBMELE L 7%
XN AT S, (o) 77 AREoiERtOFEE & OB © 7V —7TEEEgD 7 7 A%k

DM TCTEHEOBTHE I M, (d) WHEEEICET 2 ZEBE O LRk 2B ER L2
ED XTI 2 REDICOVTORBAEHEREL, BILT 5,

2006 FEDLKE, Webb & 32 FHE OBIESE, AENRGEIFEZEET 2 HMo%E, 2L T,
EEEOREDFEREORHEEZH S IS T ML 70 7T LABEFE L, ZOMETT ST 4
Tl 2 HICBWT, (ERDOFRDIREEZRART WS, 110, FEE L HWMOMEERIC BT 235
SNFITEH LT 2, MEROMAIEHOTED 1S3 2 BTS2 T <, FEEMbE
EDMHAEHOBTHZOBENBE DR MEZIEA S 2 &, 2 L CHADYEE L OEFENZHA
TEHZIEET 25 Oh CBANEEOMICHE 219 2 EICX D EVEEZ O XD MA
TWw3, $212, HAEMEHOHHZIEKL T, 77 220k s /N IV — 7DD 15 5 %
BEDOEEN LR FESMERTEMOEEREZ L T0d, ZOND7RY, FHETOHEEDOE
FIZBWT, ¥EELBEOEH LWUR T — ¥ 2 AN b 72 > THHF§ 2 KEB Tl & 725 T
W5,

ZDMEDIRIRIC X T, FEFLHMOZNF BT, FESFRICEN 2 EEHDOLED
HOFMPBARE LTReNTw 2, FlZIE, FEEFICE W, ELL, 8RS, BikTAa IR
WECHHT 2 205, &2\, EOBCENEZ IR ZMIcmAZY, BlAzaRith T2
LRI THET 2 2 EEE RIS L Z LR E N, £, HiickBwTiE, B0k
AR C L PBR AT 2B DIR LGRS 2 L, 29 LABIAZEET 2 horEFE O
BB EZ RS 2 LS, FEEOHMEEAOEDL D HE LT AN Tn 2 LIRS
nrz,

oI, B FEEENERCSMERT D DRYDFE DT EZDH%D 7 4 v —HHIET
HBHIEDRENT, BEIDFE LT IICOWTIE, THD DG EAhE D sz i d 5, Tl
HOM o7 M E A THHL THR S, THWICHE anvbr@%k%ﬂbfﬁmﬁ%%@6j
EVo e Z ERRT I EPRNTH o, L, ZHLEFEOLTELLELTYH, HEED
fhEFDEZZWYD AN TERZF S LoD, WO AND I ENTELRVEEZLD, H2 2
DAND XD HSETDOHEZICEML 72D T 2% B oAl Z20F 2 03REN, 52472 D Th-
DT Hote, DD, Hiio7ru—7v 7L, (a) #H % AILS (probing) :
FEHEOZEZOMFHICEHL, "T2¥ZDXIICEIoNDD) EEZISHICHH 2 &T, o
YEEVRZDEZ ZMFETEDL LI IET, (b) BEH» 15 (scaffolding) : FEHEDFHE %Y 7 *
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A 7LD, EH0iFESeMerFofthinlerzRE L2032, (o) MEIT2
(positioning) : & 2 #EHDH X 2D FEFEDE Z EMMLT 2 2 &T, EZDMIED T 2 W
T3, Lok IEPEELRINEL (615, IN6D7+u—7y 7REEMEOWEITIGL
T, RO THIEL T HDTH-7),

NS DEAMDO LB IIHMATINC O XFFINT VWS, DF D, FEEVEREIICSMNTE S L)
WCHEID XS 5 2 & T, BEDSNTEIEIML, FEBRRICERZHENIRET AR INT
W5 (BBRZE C BT, B SHE LA EROEERITER TIE R o),

BIfE, Webb 6137 7 A RO &N IV — T TOWEBO Z NENEHIEL 72, ZIENRYH
SNHEEE TV ORI AZ IR LT\ 5, $2EIREE, 7 7 AMEKD T+ —L7 v 7B, N —
TTOWES), 77 ARETOEZDY =7 O 3EREPME I N5, HEROWIZEIL, HBFEICHEA
ZUTT0D, EHROBEZKT 2 2 L dBafLTwih Lk, BEREOSNNGEZ HE
T22LT,"RE2BRBEOSNBIENED X ) BIETEEBEDEEN LSO Z RS 27,
MPEEHZEDSMOE L Z N % XA DBMDOXIER, SEBOSNBETEDX IR 20, T%
SIEIE I b 7 2 FEBEDSINDALTT RSN 2R T BEO TP EHFFA L TRL L Lz 8l
EiE 20, TZOMEMEL TR T 7 ANV RE L LD, FERRICED X ) ITHET 20
Vo DRk Z KA TH S,

BRICSHBOAAMEE LT, 4 B T05, 811, FEHEDOSMPBAOIROME L, R
BENFEEDECZ R E 2 20505 5, 55212, BlO RO Mt 2t 2 NENH 5, 312,
BB OSNEE OIS 2 &0 T, £ 9w ) SIMBEEZEDRIIRINTH 2 2> O @G 70 F1 HL S s B
Thb, HF412, HEMOBRENCHEAZ Y TT FENCESE L Ty 7—F 25 HEIR, Bz vk
WITROFEEOH AN %2+t 2 Tokwnicd, HEFHRELZ T OMEEM D afiriicig 2
L MESTEDIAFE S LETH %,

2.5. Mercer et al. (2019)

Mercer et al. (2019) | “Dialogue, thinking together and digital technology in the classroom: Some
educational implications of a continuing line of inquiry (KZEIZE I %56, HicE215 28, 2L
TT 7 VBN R R R D BENIRR)” 2 gL 7%,

FUHEH TH % Neil Mercer (37 v 7Y v P RFEDHELRTH %, HIET 7TV F - v—nic
B9 2 o2 ) — FLTELAABE L L THON TS, 797V F - v—nEtid THHAED
TIRPHFNE, FaEOEK % IEMICHERET 272012, BE L SEANAGRCIMZ T, K0S
HPRRIL T % 2 EDMEE L5, i ORFROME ) TH % (Edwards & Mercer, 1987 p42),
Bl 2%, SR B8R I B\ TE TREMIIEE B/ T 5 2 L cions,y, THNZ
TR 2 BT 3R H B, Lot b DB B (Mercer & Dawes, 2008), Mercer & 13,
BERNZFTELAWICEIT 27770 F - b—)b (eg, TBHMET 2T RCOEREZHLGT 5, THhE
THRNCRBRZHERT 2, A5 L) ZWRINORT I LT, FEEDE LAV ZIIRINGED 51
59120kl EZ2FEIFL TS (eg., Merceretal, 1999), A Tix, WE - AFF (2007) 25,
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B B AHHMDPZEFREHN D5 757 v P — L O BFRZ 5 L TE D, Mercer 52375
72 &9 RWRINZAEER TR, HEO RO TICER ST 2285 AL TWwa 2 E2RENTw»
%,

Mercer & 1% "Thinking Together; WAL TR =7 P25 & LT, Hbli&AEHEDOTE
WNTOMAEROE %R LXE 2 HEOFEEZEDTWS, ZOMTEDHEREICIE, Douglas Barnes
DR L7 THERIZAFHEL A (BRI ) 252 Y, BENZFELAVIEINS D10,
SIMERBPERNLATEHHE (0Fh, V7797V F - L—)) 28HET2BEPLETCH S,
i, M EOR#EiEZZ07 7 A LAF20TIEERL, 2077 AMAD T T 7V F - )L—
LTTbNB b DEEEZ TS, 7, Vygotsky DAL, DD, SiEE I 3L
B E (DIEPEER) 27 (EARD) oA ER SRR Ic T 2 GREINEE
DFETZ) VI FHLIRICH o7, koT, 77 ANDMHEEE, HEkEET 3 EMN 7R
L RAICBRT 2D LRI SN S,

Lo L, EEFIZV—7EHO B EZ HoIc i@ L T 69, &b Z2nzRiic
BLTORWLEPHERIN TV, 22T, HHNCHAL, B AAEORZHIETI L EL
72, Thinking Together 70 =7 FTlX, TDFZ 77 F - L= )L EZIRINICER L CHEHAT %
7D Th—=2 Ly Ay 707702, ZOMEIRINT 2 (eg., Mercer et al,,
1999),

Mercer 513, 29 LW 70y =7 b 2L T, THEENAT (dialogic pedagogy) 1 # LT TH
FEMEZ3E  (dialogic teaching) | ZENL L T <, MEENEE L, 7 7 ANDORGHICHAN & H6ED
MICSIML, W CHEREZWET 22 L 2HNE T2 7 70 —FTh %, FEHEDFMN LT
1Z, BRI FELAEVEZER T2 LI RELAVHIZEE L W), NEENEE OB VT,
FEEDRNGEOM ST ZBRT 5 L) HEE#RL TV 5,

o7 7u—FIF, WO, NN L TEHMERTER v > a v 217w, BRNAEL VO
SOOIV E = MREWIR L GELE ) IE# 2RI 5, X, 77 ANTHENE S 7
JYR V=N DETNERY) DD, KT FTATDINVN—=TDOFHELHIGL T IT Y F - b—)b
AR AR LB TR - b= ZELEE T, 2L, 10 L2 TH
M35V R« v— V2 HE L 036 BERNAREE L AV 2 EA L 83E2 R L T, W6
B, BRIOAEREZERD 57217 Th <, FEHEOXNER RIS 250 2 RIS 1
Tw3,

& 512 Thinking Together 7’22 =7 b T, av Y a—% 2 -HENEHioREEIC S HD #
ATVS, WIOBIEIR 777 F - V=V 2BET 2700V 7 F 727 2f%L, avEa—
FIFFELA)HEAZ RT3 20IEbN TR, EETIE, NE2ENT T LT —T 4
777 e L TORBNCERZ YT THRBRIN T HZIE A VY 77747874 FKR—
F (HATWIETEKR) 2722 LT, £7Y =7 b 2BRET 280080 2EHE, 77
7Y R L= D SRR AR L LR AN A TE 5 (B, WEEEOOT 579
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DB RD S 5),

WAr L <, #ZIOHEMERFEICOVWTH T 7/ nY —iEHOHMEZR DAL I ELTw3,
Mercer 52 & % &, HMUHFEONAEL, L2+ RERT I EBTETVRRYL, 77
Y =PHEICK DGR L TELBUE, %9 L O R% Nk L 2 gMpss ko o

VW, NEEESIET 2720077 /Y=L 0 SBKUILTLELPRT O,

29 L2 IR L 230 BRI N HIMERFE 7 VL, #HEINARA%E, i L oty
H, BIEEL 74— PNy 2 28HL, BEiOF—F—>y 7)==y FITHINT, BRI
THEBRN 27 — 7 > ay TERENRIERZITI D TH S, BIZIX, 77 /0y —2 765
MWIZFEOE T AT HHICHIECE 2 LI L 4D, L WNEENEELERT 27— ay
TREML 72D LTw5, Z0s OHGHAE, bl B S 0 FEERIEIEE &AM BERORIG L % %
ZEZHMELTITbNiTw 5, BIEIX, AN - StofHA T2 O BPIERRTE 2 Fhi L, —ED
BERZ DT 5,

e, BAEOHHIA & S5BoFREEZR L Twb, BTEE, #HliH Scheme for Educational
Dialogue Analysis (T-SEDA) & WXL 2 Y — L Z2AER L, BRI ZitEd T\ %, T-SEDA I,
77 ANDONGERZ MBS DBIE LD a—T 4 v 7 L) T2V -0, BEZGLR- a LA
HEITLDDY—NPEENTVDS, £/, NENEFICET 277V T 7/ 0y —DiERICHE
T, HENNGEERA 7V —v A 7Y 2, A4 r7a7a sy — Lz Lk DIDIAC 7reyx
7 MIZHHY A TR S, 77 ANTONG EHMMERFEOR T TOTY N7 7 /) ay—2Hic
L7 ERZAT VS,

2.6. Gillies (2019)

Gillies (2019) ¥ “Promoting academically productive student dialogue during collaborative
learning (FAEIHY 72 4B 3 1 2 ARV I A PERY 72 B RE D N EE D (i) ” 2 e L 72, BEEH D
Robin M. Gillies (¥ 27 £ — v X 7 v N RFZDEIZTH 5, Gillies 13 1994 FIfE L S 107z oh A 24
DYHBRICET 2MATH LS ZEE L, 2 D% b4 2E otz i) 24, Webb & &
FRFHICdH 5 2000 R D S I 2 2B IS B 2 EETICO W TS L, BN
BB T 2HAMCE SR Y T4 i L FIfT LT3 (Gillies et al., 2008), Z D& lE, Gillies @
W7 my =7 FOFHHEZRTEV) KDL, HEINREEOMRZED 57 DICHATE ) v
T AENDIRD 5N B OWT, el ZMBIL ¢, 2oz RdbothoTwb,

Gillies (FHH D LFHX DT —~ T & o B e AE oGz TR 2, Fig, FHEHR
LML Z ICHELTE 200 HETH 2 EEA TV, BIZIE, NIV — 7T D
B, EADRH - X ZFRAMIIR & IEOMHBIBIRICH 2 72, FEERLOMAEHOE Z D
2 7- O DRGEALPEETH 203, FEHFIIHRINCER I NG WIRY, BORWHLERIZEL v,
ZD1®, HOmCHAEND & 2 @i 7228 oftbiz LA T X ) RBETOREIDEHETSH
EEZ 0D,
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B 75 2 O R OREE LIS D W T, SROBITMEIFET 5, RENLZDDTH S
Johnson & Johnson (1990) = Sharan (1980) Z EZ#WF Z %36, NIV —TI2BW T Z TR
0, EDOXHIIEEIT S Z ERFFIN TR0 EFICHECE 2 L ) ks d 2 4308
HYH, MAT, HICHERzZT 605 &) AP I V=T X o N=3Z2NZ 5T 54
BOHLHEOFEVREETH 2 LIERML T 25, Gillies 1, 9 Lafmz2EE 2 TEIn
T2V —72E Nk, KO WA ARTE), XD EERRIEE IR T, BvIciERE I, BRE
R L 72285 BENEICBE L 23Rz T > T3 2 L2 HOWZE T D IE LIER L Tw 3,

TN 2 I B 2 OB 2 IHOWIZETIE, FEBHEORAN « X ¥ BANEEZ 237
DDA 2= =L a Vv AF VBRI L -2V T3 LT, FL—Zv PSRRI R
BHEORG» T E 228 WA, MR E LCEntHEMRicB a2z EE I e %
ALTw3, 29 LEEEE2MHElINEN L EEH~EZAL oD 22— a v R
LI, TERDERRERRED THZ 50D L) LR %230 TH5, "HA DD
LV HEETH )OO, FHFEOUECHMOILREL 2255 L T L 83— b)) —2 #3925
EDHBN R FBRICE CTHETH 2 L VAL, RA RIIEERBEI~DNAT 70 —F Z2ilkH %
th, Gillies SRS 7 —27 > ay 72 EL T» 5,

MEDSHOF ML LT, H1ic, PEHE~OMEFHOML) GREEIg) 25T 2 2 L5
EEEA (FRCHSERIRE) IS ED X I ICOBN a2 IcBSN T2 2 L Th D, H21, Mtk
SNATEN RS A ER I B 2358 AWFEFAYE (interpersonal synchrony) D8 % it 3 2 2
EThs Y, SN THERERT 20101F, FEEAAVTHEFEL, thox -
RO SND, FWFMEZAHSNTEICEEREZRT Lo NTED, MM
TE)Z 5] E M9 AW FEFEORE 2 e 2 FETH 5,

2.7. AX > &Y — : Erickson (2019)

AKEfgED a x4 1) —E LT, Erickson (2019) 1%, “Notes on a “sense of the game” in fostering
intellectually substantive classroom discourse (HIFVICAE I 2 EE TORTEEZIOET 220D 17—
LEF ) IOV TOREE)” ZHEL 72, HFE D Frederick Erickson 1& 7 )L 7 # )L =7 Ka
YENAKRDBELILTH B, 8L, BEPREICE T MEMEHOYA 70T/ 757 4—IC
£ o T, RS ZOMAIEMBAR RIS 2 BHEICED & ) kL2 52 20120 THI%EL T
B, B4LFEELSLL, IESBHAEN TS (e.g., Erickson, 2004),

Erickson 13, AFFEDO KWL ICE T 2 WFHEDAED J5%2 THINIC AR %4 55 (intellectually
substantive discourse) ; LfRFL, 50D E TlX, BN AZIHATHL Z &, Hiv 1 TV F—
RO SUCINER D EEZ T T 2 L, 77 ANOEGEOMEIC £ CHEREEZIA-> TS
TWw3 s, PAXVARTTHEORLRETHEINTL S I EEL T2 LiEfiL 72, 29
L7Wtgid, 1970 8Ro T7’ne2—704 7+ 770 —F ORERZRRT 20D L L TGE
flicEs & LT3,

fie, FBRENE T 7/ uY—DFE L Z DAL TAREIC & > 7 2 & T, &L AV OHMEE
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ICECHEMZYTE I EDRREIC R 27, #29 L aabtic it RERNIZE 2 s T b &
LGRS, 77 ATOEHBEEREM 2 FEEL, I o ICHMoEMIERFEERET OB LD A T
WEDOHLILEHTH B, LaL, EMEFERICB TRV OLOWEZEZHEL H D LS,
ZOFMIEFZICRIN TRV ERHBLTED, axvyy ) —icBw», HMMHE%E CfEid s
TEEBAZDBIE) DEHLIICOVTDOERZEZAA TS,

MO 100, BT (LR 13 TAICARENZRSEE ORBEND %L, £, ETA 7Yy
TR 7 VAZY TP EAALLEL TS, ZRSDOMIBICH Z2EBERRA v P2 Z 5 2 LI
LWEWwI)ZETHE, ETA7Y Y 7 THOFMEZRT Z L IZWRETH 528, 2R A b —
V=D w e, AEE (B 2N EEFETIOE LY, 2z, flziE, P—2 24—
TOWSNRIL U7z THEfi, & LCfibisa ki ek bt ol ENEL S, 2% D, Pierre
Bourdieu ® "% — L& (sense of game) ; D & 512, HADOBE OFE T4, —HOBERD
HCOY) 2B & % EBIICHEITTE 2 2 EPHEEL LIEMHL TV 3,

L9 1ODHEIL, TIELWEZ ) IR SNAEERFEPEENTH Y, KhivEEENRZ
DORFHETOPHE L VE W) ZETHD, AL EFHHE TELVWEZ) 2ko5L, 2L,
HEZMIE L Wz Hlo TV 3, EAZA> TSI T OHESEEF /R ON»IT 2 2D
RUUE, A 2 FERICAT ZBRENCHNEIAERDBEGRGENR LW ED LICwb X )R bDTH
2, MAT, FELAVICBT 2ESWHEEHIZ, SNEROMEICHE L &) LRENEEITbH
D, L FLITRAEEFLHELL2 T3, S5ICHENTRIKREE S, 7YYV A T4
TREDT—=T4 77 7Y bBHIN, ZNOADEKRDITIE, FELITTRL, v LvFE=SIL
- ZEITWNICTbN s, 29 LATGHEZHEALVFE— SV RERS I, kLo
BRECIERIRTE RV, THIICARBEINAGE 28 8700 ORMIE L, BIPEEINZ IS T
ZHREZ D, BENIBT 225 HE OB IO TRV 2R IFE L2 BT, 26 2L
ey 5 2 EDBRETH L ERDbNS,

BRI, K (T IE LI R YE < ffifED & 2 Wi TH 5 L FIRHIC, BRI NHEEZR L TED,
MEDOHELEZimtEZ R b D & LCHEii L Tw 3,

3. FEDME

CCEOMBILCEL, RREDSHFOREE LN 1D axyy ) —2MEBLL 7255, »wion
ET 2R E b DO EEZOND, ZNUIHELTH S Webb 5 DI KMINTWEEHZS
N5, ZITI/MEE L TZOR#E £ LD\,

B 1O, Web _R—27 27/ uy—DMH%Z AR A -NEDRETH 2, &Kk bEARY
W AE R C DI 22 2238 % ST L T 543, 4R IR Web R— 277 /7 u ¥ —2FEEICH ) A
I CHIEDHIAME BIEA TWw»5, GIGA 27 — URICRESI N2 L) 2 ICT BB #RFE 2N
ZHEDORMER 22 &, AicBWTDH, ICT & 1M1 7% %% (Computer-Supported
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Collaborative Learning: CSCL) D#EHIININIC & 2 BETOZLEH ZEf L T 2 EPEELFETH 5,

952 ORHEE, BETOHEMIMEFIRERE ORI TH 5, Frig, FEHER OB 2 2 =7 —> 3
VREZ DT DEMDIEER X)L (FHCHREETMEOIREZA ¥ )L) OFFICBL ¢ k4% 7ny «
7 P ENTY S, BAORGEDOE ZEEHEDOMHAMFHOBEII KIS Z L (eg., Webb
etal, 2006) 225 b, WHBINZARAEICE T 2RGEOE 2 i L HEKTE % X 9 104 5 0 DEM
FAFEERIE L, AFICB L THRABOHEL L WA 5, MAT, 9 LM ICE »TIE, %
FEAMED L S— P ) =2 HET 22T TEA T TH L I EDIFML T35, Erickson 2% 17—
LG, EUTERBL X ), SREEHIEZ BSURILL 72— & LT L Th T ihiHia i
A7 (O’Connor & MERK ) T A AL v 7Ol RLIEHID), Ll DTy b
BT, WRICHEDAENPTOY —LE LTHENEZEN L T EREL2E> Tl L2
HED1OEL TS,

BT OHMERFE I B VL TE, FEBEACE T 28O FEIR S IR 2 2 Atk e &8 <
W5 EFZ 615, Fishman et al. (2014 YE - RFER 2017) 1%, BETDAE O HBFARER
ELT, FEMESE D S 2 =T 4 Ik 2Rt E L, RICH DA EN 7 FEHOFE 2 R L T
W5, ARREE D S 2 =7 4 ICBV I ERBE ORI 2 2 2 =7 14 217 T% <, Web ETOK
REMTDAI 2274 2, RUCTHDIAENFRICETOETA 7Y v 7OMM T TR,
Web ZFIH L7 77 NEHKT T v & 7+ — 24 (Dede & Richards, 2012) D #FE %2 ZnZ N HiE
LTw3, AFIcE LT, PR—2DPHEPWIALTOIN TS 528, FRORZBEA23 2
=5 4 OHC, I 2 O SR Z LD JAA S EH L AT L2 R L Tnl Zekoons,

4. BEEZBICHTIHEMICOODTOHMEDESE

BRI, AR TIZ I iiin S T ks o 23S & 5 EME E LT, FERD O HP PR
Z6 L BN 72 2B IS B 2 BE O 2 4G T 28 L L Gl iR 7o,

AREEOWwHZICIE, H1ic, BMOHEMRGOWENRH 5 LHFEZ 6 b, REFETIE, Kis L
b THiORE ) & L CHAiDEM T % k510 /IR, i 2 # 8 ok bz i L v,
— T, W 7 OFGEEIT R & RA T H R S BATDOE F L WkGE AT TR E S 1,
Z DREEIMEE TV ORES L EITDHRIIC RO SNTw D, Zs ik, 1980 4ERETE F THMED
BMFRBR E LR L Tz, BRI EAN 2 8 BB 9 2 TR PeES ) 1B WRICH 2
LWz b, —JiT,Schon (1983) 7R L7z, Bili & OMANEMA DR TD Tfrhohoig, kD,
A (knowing) DFEW & FREEZ TV, RPN T A% AR T TEHRNFEESR,) 25, BUED K
DR E L TSN T 013,

O’Connor 5 %%, L7 11 22 2238 D SRR DT > T BT A0 5 b — 27 5— 7% il
L7ck iz, o b oEh2nREmasg, 2 L CERICHOA N4 (theory in practice)
DA O % MHE C L eRETH B EEL 6N D, iU, BERANCHED  EMMERIF R
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BREV) DIFTIRZEV, LL, AT - AR LI Tuanbndbao T, SRETE)
M7 E B DFEEDID %, FERORATBECH BN HETD b OSURNZ, 1 — )L 2 RN AR A
HLU7Z, i@z 8B 2 800EHEMERFE S 2 =74 LI HROBETH 2 LIS,
29 Lenm—a)v 32N L, Erickson 234545 L T 2 BiSUIRIL S 7 Jimg DR & v 9 3t
BUICIEZ 5 5D TH %,

%210z, FEIRBOFHL (assessment & evaluation) 23H77IELD BT S #1Tva22v>, Kaendler
etal. (2015) (%, WA IcB I 24Mickoonsarveryey—n9b, €28y v
Y R— M, BN R RERS SN D, HIC L > THEER S D L L TRHEDIT T3, AR
FHITBOTIE, TR - SBT3 EEIORENBE T 2D HEARIZRINT B0, B2
HORMZFAREL =V v 7 OEMANZ 3T s it Touizwn,

Kaendler et al. (2015) 1%, €=% Y v 72 ZMlioE T 2HBOYEEOLLE DXL OBA &
LCw32%, #fiik, HFooroREeHZO ) Y — A, EEEER &d 5w 2 R0 & 15 %2
WL NS, SN, 2RTNREEEIRICE DL TEETOMT- 25Tl (assessment) L T»
% (e.g., KFf, 2010; 2K, 2018), T4z ED, "TAOHFDEEE, & L TR E DHEIEH
DR TR Z A DM A Z A THERE L 200 REDTAZBR T 2 ARNFEEE & L A
DETHDLEVZ D, 29 LEHMOEMNIEEZEZ TS BERH 59, MAT, ki
7l (evaluation) & L CHEHOMTZMNLHWT 2 2 &1d, Hilct > TRELFETDH 5
L) IS H % (eg., van Aalst, 2013) . HAIAHBII 2B IS B W THIZRZ 21220, &
AiDBZICEED CH L AD S Z T RBIEDH 5725 9,

B3I, BRINEL V) URPBHINTwE EEZ NS, KB ICBT 5 HAMo%E),
Webb & % FR\ T, HRRY, BIBEMEL S NG TRBID B ohiTwns, bbaA, #Hili/ik
Z WSR2 Z L2 LTIk A BB VB2 156 L C\w7edd, HERGIEZ 2ol
NP (avrry) EOMAMERLE L THET 203D 2D 1, BRINEZ B E 2 72%56/7
BEAD7 70 —F 2 XD AEI LT BELH S LR 5,

HAHFFE 12 B v T id, Shulman (1986) 2% %3 % M@ L 2 #BNE O 413, (Pedagogical
Content Knowledge: PCK) ;| % Z i O FIGRILHE & L CIRBL TE D, ZATOHEMWAGRMSE & LT
Ak I N T3, Erickson HEfL T2 L 912, HBIARICHNT 2R OGERIZ, B xs
DFFEICATRTH %, Shulman (1986) 23R L7z PCK I, AEEDD E T E OHMUE & HAiDH
BHCEES 24T TR Y, HKMOBEREIZZHE LA E 2> T30, Wiz EEcsl) 3
PCK & L THYLAZFHEEL T 2 EbRDoNDBEAH, SSIEETIE, 77/ 1Y =12
B9 2%k b &% PCK €7 )L & LTTPACK bR I T3 (e.g., Koehler & Mishra, 2005) ,

29 LB O EMEDTZE & OB 2 B % 2 2030 Wi 28 I B 1) 2 BEOE DV % 15
THIED, MEDEEGEFEBL T MEFE LB 2 L2 MREL,
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